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ENGLISH MEDIUM INSTRUCTION POLICY AND PRACTICE IN THE
MULTILINGUAL CONTEXT OF A PRIVATE UNIVERSITY IN
KAZAKHSTAN

Aigerim Kazhigaliyeva
MA in Multilingual Education, PhD in Education
Vice dean for Academic Affairs, Astana International University
+77473709015

Abstract. The publication discusses the rise of English Medium Instruction (EMI) in
higher education worldwide, driven by internationalization and neoliberal policies that
prioritize English. Although EMI aims to enhance global competitiveness and attract
international students, its implementation poses challenges, such as ideological biases favoring
English, limited resources, and equity issues. Stakeholders, including faculty and students, face
difficulties due to insufficient consultation and support. The adoption of EMI is widespread,
particularly in countries like Kazakhstan, where the government promotes trilingual education.
However, there are concerns about linguistic diversity and inclusion, as English dominance
may marginalize local languages. To address these issues, a more inclusive EMI policy is
recommended, recognizing the role of local languages and stakeholders. Translanguaging and
the multilingual turn are suggested as approaches to enhance EMI effectiveness by integrating
learners' full linguistic repertoires. The study emphasizes the need for policies responsive to
local contexts and the complex realities of educational settings.

Keywords: EMI, internationalization, policy, practice.

INTRODUCTION

The global adoption of EMI policies has had a substantial influence on
language policies in higher education worldwide. This phenomenon exemplifies
a more extensive change in university policies that adhere to neoliberal
principles, frequently giving preference to English as the primary medium of
teaching. This aligns with broader social and political dialogues. Nevertheless,
implementing language policing methods to impose English-only environments
may inadvertently strengthen ideological biases and marginalize non-standard

dialects, so impacting students” educational encounters and self-perception [1].
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Stakeholders, like as faculty members and learners, often face challenges
because they do not receive sufficient consultation and support while
implementing EMI policies. In order to tackle these issues, it is essential to
guarantee the availability of enough resources and modify curricula to
incorporate learning objectives that accommodate diverse language
backgrounds. Policymakers must also take into account the influence of global
rankings and performance metrics on education systems and tackle concerns
related to equity and inclusiveness.

The adoption of EMI has gained momentum in higher education,
particularly in countries such as South Africa, South Korea, Malaysia, Saudi
Arabia, Bolivia, Myanmar, Spain, Hong Kong, and Kazakhstan. This trend has
been driven by the process of internationalization. The widespread use of
English in academia, motivated by the need to attract international students and
compete globally, has resulted in substantial changes in language policies in
higher education institutions.

However, advocating for the exclusive use of English as the medium of
education gives rise to apprehensions regarding linguistic variety and
impartiality. Stakeholders may encounter difficulties in fulfilling English
proficiency requirements, leading to exclusion and inequitable access to
educational opportunities. The government of Kazakhstan is enacting measures
to internationalize higher education institutions by adopting EMI programs. This
might potentially affect the language used for teaching at higher educational
institutions, as well as aspects of equality and justice.

Ultimately, the worldwide growth of higher education has resulted in the
extensive adoption of EMI, although it has also presented difficulties concerning
linguistic variety, equity, and assimilation. Policymakers are confronted with the
task of fostering English fluency while also safeguarding other languages and
addressing the varied requirements of stakeholders to guarantee equitable access
to top-notch education [3].

RESEARCH METHODS

The qualitative research design enables the gathering of insights into the
underlying principles governing a social phenomenon, including causes,
opinions, and motives. Gaining a comprehensive understanding of reality

requires a meticulous analysis of observed, experienced, and reported
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phenomena. Qualitative research particularly focuses on reality as socially
constructed, the intimate relationship between the researcher and the study
subject, and the situational constraints affecting the research process. Qualitative
research represents a complex and multifaceted concept that has been
interpreted in various ways by scholars over time, largely because the field
encompasses a myriad of interconnected terms, concepts, and assumptions.
Nevertheless, a consensus exists on the conceptualization of qualitative research.
Fundamentally, it is recognized for its robust foundation in exploration,
description, and analysis, allowing researchers to deeply understand individuals,
communities, or events within natural settings. This approach yields detailed
portrayals of the social world[4].

According to Lincoln, there is a widely accepted understanding of
qualitative research. Qualitative research is typically seen as being grounded,
exploratory, descriptive, and inductive. It allows researchers to gain a
comprehensive understanding of individuals, communities, or events in their
natural environments, resulting in detailed descriptions of the social world. The
significance of utilizing these three data sources to their maximum capacity is
highlighted, stressing the distinct contribution each makes in addressing the
study objectives[5-10].

The study investigates the EMI policy and practice, as well as how that
practice relates to evolving beliefs about policy implementation in Kazakhstan. It
delves into the “what”, “how”, and “why” of students and faculty members’
language use in the EMI context of a private university. The need for a detailed
and in-depth understanding of the policy processes in a specific EMI context
provides me with a rationale for conducting my research using a qualitative
research design because a qualitative analysis of policy is about in-depth
exploration of data. Furthermore, the nature of my research questions makes it
appropriate for me to employ a qualitative research methods. In this research
study, I employed interviews, observations, and document analysis to
investigate the perceptions and interpretations of language policies and practices
among stakeholders at the EMI university, including students, faculty members,
and administration. Interviews are crucial for revealing the values, beliefs, and
attitudes of stakeholders regarding the languages used in classroom settings and

the wider university environment. Utilizing in-depth interviews, observations,
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and document analysis is a suitable approach for studying phenomena that
cannot be easily measured quantitatively. This comprehensive data-gathering
method enhances the study by offering a nuanced comprehension of the complex
interaction between policy, practice, and the various perspectives within EMI
institution.

LITERATURE REVIEW

Nations in Southeast Asia, including Malaysia, Thailand, Singapore, and
Indonesia, are increasingly adopting EMI to enhance global competitiveness and
improve English language proficiency among their students. Despite rapid
adoption, challenges such as cultural resistance, limited student engagement,
insufficient funding, and a shortage of qualified educators persist. The
implementation of EMI policies often occurs without adequate consultation with
teachers and students, leading to a situation where a significant number of
educators teach in English primarily due to institutional requirements rather
than personal choice.

In South Asia, particularly in India and Pakistan, the dominance of English
has significant implications for educational policy and linguistic identity. Manan
highlight the contradictions within EMI policies, pointing out the symbolic
violence and marginalization of indigenous languages. Evidence suggests that a
multilingual instructional approach, which includes English, could lead to better
educational outcomes and greater student engagement.

European universities have broadly implemented EMI with the aim of
internationalizing their campuses and attracting a diverse student body. Despite
widespread adoption, concerns about language proficiency, impact on program
quality, and the need for quality assurance measures have been raised. The
adoption of EMI in Africa and South America is closely linked to the
globalization of education and the desire to enhance English language
proficiency. In Myanmar, the mandate for using English in higher education
highlights the challenges of teaching and learning exclusively in English due to
inadequate proficiency among faculty and students. Kazakhstan also aims to
encourage local students to stay and study domestically through EMI
policies[11-16].

Across these regions, the literature calls for more inclusive and

collaborative approaches to EMI policy development. The imposition of English
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instruction without considering the linguistic and cultural contexts of learners
often leads to implementation challenges and acceptance issues. Additionally,
emphasizing English can devalue indigenous languages, thereby affecting
students’ linguistic identities and educational experiences. The global spread of
EMI policies highlights various motivations and outcomes, from the goal of
internationalizing higher education to the need for English proficiency.
However, EMI adoption faces substantial challenges, including cultural
resistance, financial limitations, and the need for experienced educators. A
successful EMI approach requires a holistic strategy that recognizes the
importance of local languages and stakeholder engagement. Further research is
needed to explore the complex dynamics of EMI, focusing on policy
development, teacher and student experiences, and the balance between global
engagement and local needs[17-20].

The educational linguistic landscape in Kazakhstan has undergone
substantial changes since gaining independence in 1991, like other developing
countries in Asia. The demand for English has had a significant influence on
educational agendas, policies, and planning in Kazakhstan, as seen in various
other countries in the region. In 2007, Kazakhstan’s government implemented
extensive education reforms, which included a concept known as the “trinity of
languages”. The policy also focused on promoting English instruction in schools
and higher education institutions, in addition to Kazakh and Russian languages.
The former President of Kazakhstan, Nursultan Nazarbayev, advocated for
expedited educational changes by introducing his Trilingual education policy,
with a significant emphasis on English. The ex-President viewed English as a
crucial element in Kazakhstan’s progress and saw it as a primary factor in the
country’s incorporation into the global cultural economy.

The example of Kazakhstan demonstrates the influence of government-led
reforms on language policies in the context of internationalizing higher
education. These reforms cover a wide range of aspects in secondary education,
higher education, such as language policies, employability, academic mobility,
international research, and staff mobility. An essential component of these
reforms involves using EMI in higher education institutions, which represents a
substantial change in teaching and learning methodologies. Several EMI schools

have been launched in Kazakhstan, including NIS, Nur-Orda, Astana Garden
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School, Haileybury School, Astana English School, Astana International School,
and EMI universities such as Nazarbayev University, KIMEP, Kazakh British
Technical University, Astana IT University, among many other institutions.

According to the Concept for the Development of Higher Education and
Science in the Republic of Kazakhstan for the years 2023 to 2029, up to 500
Kazakh scholars will be sent annually on internships to leading scientific centers
worldwide. These internships will include training in academic writing, English,
digital skills and other necessary competencies and skills. Additionally, efforts to
attract Kazakhstani professionals working abroad back to local institutions and
the training of university leaders are expected to stimulate the influx of young
talent into universities. The plan also includes increasing the share of higher
education institutions that implement international educational programs and
academic exchanges with foreign partners, with targets set at 40% for 2023, 45%
for 2024, 50% for 2025, 55% for 2026, 60% for 2027, 65% for 2028, and 70% for
2029. Furthermore, the strategy involves attracting international experts for
teaching from leading universities such as Harriot-Watt University, The
University of Arizona, University of Reading, De Monfort University. Based on
the Concept for the Development of Higher Education and Science in the
Republic of Kazakhstan for the years 2023 to 2029 the goal is to open at least 13
branches of EMI universities in Kazakhstan.

Although developments in EMI creates opportunities for global
participation and competition, they also raise concerns, particularly over
linguistic ability and the possible disregard for indigenous languages and
cultures. As a result, policymakers and educational institutions must strike a
delicate balance. It is critical to ensure that the implementation of EMI policies
does not reduce linguistic diversity or create barriers for non-native English-
speaking students and staff members. The implementation of EMI into the
educational system should be done cautiously, taking into account all
individuals” linguistic capacities as well as the institution’s cultural and linguistic
milieu. This policy will make it easier to take advantage of the benefits of
globalization in higher education while also protecting linguistic variety and
guaranteeing equitable access to high-quality education for all.

A thorough review of the literature on EMI reveals a complex and diverse

terrain with major theoretical and practical implications. The impact of EMI
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extends to many facets of education, including language proficiency, cognitive
ability, and general educational standards. Furthermore, students and educators’
perceptions and firsthand experiences with EMI have a considerable impact on
policy creation. It is critical to adapt EMI policies to local conditions in order to
ensure equitable and high-quality education[18].

Regarding the Kazakhstani EMI HE policy context, Smagulova (2016)
discusses the challenges faced by Kazakhstan’s younger generation, who had to
choose between ‘Kazakh re-acquisition” and improving their English skills, while
acknowledging the country’s continued importance of the Russian language.
These changes impacted both primary and secondary education levels, with
courses like as physics, chemistry, biology, and computer science authorized to
be taught in English, frequently utilizing partial or full immersion bilingual
techniques. Only 818 of the 5,922 instructors who used EMI taught exclusively in
English. Understanding the concept of trilingual education in Kazakhstan is
crucial. According to Mehisto et al. (2014), this approach is based on using three
languages as the principal method of instruction in educational institutions:
Russian, Kazakh, and English. The early stages of this initiative included the
implementation of EMI and the construction of universities with trilingual
programs.

The crucial significance of English as a second language in bolstering the
nation’s future competitiveness. Similarly, the importance of English in the
context of language education in Kazakhstan. It is viewed as a crucial element in
the multilingual setting, alongside the diversity of languages and ethnicities
present. According to Ahn and Smagulova (2022) the current situation
underscores the impact of linguistic transformation in Central Asia, specifically
concerning the availability, prospects, and engagement with the English
language. English offers a fascinating perspective for examining the linguistic
environment in these contexts. Access to the dominant language within a
country establishes a connection between language and a particular sense of
identity or citizenship. However, access to languages such as English (or
Russian) provides opportunities that extend beyond national borders.
Individuals in transitional environments can efficiently utilize their available
resources to navigate these environments, thereby gaining access to global

possibilities and industries. Given the intricate nature of this evolving situation,
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it is essential to translate the experiences of native language speakers into well-
informed policy discussions, particularly concerning the use of English as a
Medium of Instruction. This approach should also influence teaching approaches
and methodologies in the context of EMI to advance society towards concept of
public multilingualism. The goal of this concept is to ensure that people have
necessary access to widely spoken languages, such as English, within the
framework of EMI, in order to reduce overall social inequality in educational
institutions.

Kazakhstan’s language education strategy plays a pivotal role in the
nation’s development by addressing linguistic diversity, implementing
initiatives utilizing EMI, and enhancing human capital and competitiveness. The
Kazakhstani government has increasingly emphasized the importance of English
proficiency over the past decade, recognizing its pivotal role in modernization
and development. Initially, in accordance with the 1997 Law on Languages of the
Republic of Kazakhstan, Kazakh and Russian were designated as the official
languages, with Kazakh as the state language and Russian for interethnic
communication. The adoption of English as a medium of instruction was
established in 2006 through the “Trinity of Languages” program, with the goal of
fostering well-educated individuals[19-23].

The “Kazakhstan-2050” plan, initiated by Nazarbayev in 2012, aims to
position Kazakhstan among the thirty most competitive nations globally. The
declarations within Kazakhstani national policy, encapsulated in the Kazakhstan
2050 Strategy, underscore the imperative of “achieving a breakthrough in
English learning” and stress that the “proficient use of this language will provide
every citizen of the nation with boundless new opportunities in life”. Initially, it
was envisioned that the proportion of international students in higher education
would reach 5% by 2020. However, subsequent policy documents have outlined
alternative targets for this demographic: 6% in 2021, 10% in 2025, and 20% in
2050 (MoES, 2016, p. 130). As of post-COVID, the number of international
students enrolled in Kazakhstan’s universities stood at 40,043, a significant
increase compared to the previous year’s figure of 21,727.

However, despite the significant increase in the number of international
students, this progress is hindered by various obstacles. The provision of

preparatory courses for international students is underdeveloped, and their
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language proficiency remains inadequate. According to the analytical report on
the implementation of the Bologna Process principles, faculty members who
instruct in English face challenges.

In 2011, Kazakhstan’s participation in the Bologna Process enabled higher
education institutions to promote international cooperation by offering
educational programs in multiple languages. As part of the ‘Trilingual
Education” project, 42 universities implemented specialized student groups that
enrolled in courses taught in three different languages. Nevertheless, despite
these commendable legislative changes, research conducted on the use of EMI in
Kazakhstani universities underscores enduring language-related challenges. A
significant issue in this context is the inadequate English language skills of both
instructors and students, leading to suboptimal language proficiency and issues
in language administration. Over 60% of students face linguistic barriers due to
insufficient grammar comprehension and ineffective communication skills. In a
study by Irsaliyev et al. (2017), it was revealed that a vast majority of students in
multilingual groups, specifically 97%, exhibit inadequate English language
proficiency, primarily at the Al to A2 competency levels. These issues can be
attributed to shortcomings in assessing English language skills in primary and
secondary schools, as well as inadequate efforts to train teachers in language
proficiency.

Furthermore, senior faculty members encounter difficulties when
delivering instruction in English, contributing to resistance against EMI. In
addition, although students in EMI programs improve their English vocabulary,
they often rely on translanguaging during language activities. Aitzhanova (2020)
found that students readily embrace translanguaging and acknowledge its
positive impact on their self-confidence, contrary to the expectations for
monolingual individuals. Manan et.al.,, (2023) aimed to analyze the EMI policy
and investigate how STEM educators in various regions of Kazakhstan
comprehend the procedures of policy development and execution. The study
utilized the public sphere paradigm to suggest that LPP should be examined
based on the intricate practices of local stakeholders/communities. The study is
based on qualitative interviews conducted with 58 STEM teachers from six
regions of Kazakhstan. According to Manan et al., (2023) evidence indicates that

the policy was implemented suddenly without any systematic testing or
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thorough examination of instructors’ English language requirements and
pedagogical issues. Despite the lack of adequate support, instructors exhibit self-
reliance and responsive agency by creatively navigating and adapting to the
policies. Manan et.al. highlight that a well-intentioned regulation can encounter
an implementation crisis if instructors are solely responsible without being
provided the essential support.Furthermore, examinations of institutional and
national policy documents reveal prevailing ideological discourses emphasizing
the prestige and importance of the English language, as well as EMI’s integral
role in the internationalization of higher education. This internationalization is
seen as beneficial for enhancing the competitiveness of graduates, promoting the
internationalization of education, and exporting educational services. Moreover,
these findings corroborate previous studies conducted in other Asian countries
where discourses of internationalization similarly shape EMI policies.

The implementation of EMI by university administrations in Kazakhstan is
framed as an element of national policy-aligned internationalization strategies.
Both faculty and students share the administration’s perception of the necessity
for EMI and internationalization. This congruence can be attributed to a
compliance mentality and a top-down approach rooted in the Soviet era, which
continues to influence the majority of reforms and policies implemented in
Kazakhstan.

Despite the Kazakhstani government’s efforts to address these concerns
through training, funding for international scholars, and modifications to
admissions criteria, it appears that these measures fall short in ensuring the
overall quality of multilingual programs, particularly EMI. Further investigation
is warranted to assess whether policy changes following 2019 and the impact of
the COVID-19 pandemic have influenced instructional practices.

In summary, Kazakhstan’s EMI program, aimed at enhancing
competitiveness and developing human capital, faces significant challenges.
These challenges stem from a combination of insufficient English proficiency
among both staff and students, resistance to implementing innovative teaching
approaches, and limited support from administrative bodies. In conclusion,
based on the information stated above to enhance the effectiveness of EMI and

trilingual education, a more precise strategy is needed, focusing on teacher
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preparation, effective language policy implementation, and comprehensive
student support[21-29].

FINDINGS AND DISCUSSION
Resistance from below: Students’ shaping the course of of the policy
In the context of English Medium Instruction (EMI) policies at universities

in Kazakhstan, resistance from students plays a critical role in shaping the course
of the policy. Although EMI is designed to enhance students' English proficiency
and improve their global competitiveness, the practical challenges faced by
students often result in forms of resistance that influence the implementation of
these policies. This resistance stems from a variety of factors, including students'
low English proficiency, cultural identity, and their need to rely on multilingual
resources to navigate their academic environment.

One key aspect of resistance is students' use of translanguaging as a coping
mechanism in EMI classrooms. While the policy may promote an English-only
environment, many students strategically integrate their native languages
(Kazakh or Russian) to make sense of complex academic content. This resistance
is not an outright rejection of EMI but rather an adaptation to the linguistic
challenges imposed by the policy. As the findings suggest, translanguaging
allows students to engage more effectively with course material and participate
in class discussions, thus reshaping the language practices within the classroom
despite the policy’s monolingual intent.

Another form of resistance is students' critique of the disconnect between
policy and practice. The EMI policy often assumes a level of English proficiency
that many students do not possess, leading to anxiety and disengagement.
Students expressed dissatisfaction with the lack of support structures, such as
professional development for teachers or adequate learning resources, which
hinders their academic progress. Through informal conversations, complaints,
and feedback, students resist the top-down imposition of EMI by voicing their
needs for a more flexible and supportive learning environment that
accommodates their multilingual realities.

Moreover, students' resistance highlights the agency they exercise in
language policy implementation. While the EMI policy is formulated at the top,
students at the micro-level reshape its application through their daily linguistic

choices. This bottom-up influence suggests that students are not passive
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recipients of language policy; instead, they actively engage with and transform it
in ways that align with their linguistic and academic needs. In doing so, they
contribute to a more nuanced and localized form of EMI, one that better reflects
the multilingual context of Kazakhstan.

In conclusion, resistance from students plays a pivotal role in the dynamic
process of EMI policy implementation. Through practices like translanguaging
and critical feedback, students challenge the idealized notions of English-only
instruction and advocate for more flexible, contextually relevant approaches.
This bottom-up resistance not only reshapes classroom practices but also signals
the need for policymakers to consider local linguistic realities when designing
and enforcing EMI policies.

Based on the findings of the study, and the emerging complexities around
different stakeholders’ different beliefs, language preferences, and their varied
practices, it becomes clear that language policy can be a rather complex thing.
Because different actors and implementors are involved at different levels in
decision making at the macro-level (institutional), trying to take the policy at
different directions and practices. Several other researchers working on
language policy also used the same conceptual underpinning to explore and
understand the policy from a ‘multi-layered onion” lens . For instance, the
university has EMI as an official language policy, which means all those
programs that are declared as EMI, should use English as the main medium of
instruction. The management wants teachers and students to implement the
same. Similarly, teachers also show their preferences for an EMI policy, in which
only English is used across all activities. But among teachers, there is a also some
difference. One of the teachers (Assel) stated that not only English, but the local
languages should also be used openly when they are needed. But other teachers
maintain an idealized notion of EMI. They believe that EMI means only English
language. To add further to the complexity, and the subtle tensions that underlie
policy and practices, students on the other hand pull the policy in their ways. In
one of the sections from the findings, I have referred to the same tension between
teachers and students, where students apparently tend to resist the English-only
policy teachers want to enforce. Several other examples from the data also report
students’ different language practices and preferences, seemingly opposed to the

official language policy. As I discussed, the use of the local languages (Kazakh or
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Russian) in defiance of policy directives naturally results from students” needs
for clarity and effective learning, highlighting the ongoing negotiation and
reinterpretation of policies at the ground level. Similarly, I also discussed the
changing attitudes and practices of those teachers, who ideologically desire for
language separation, and English-only policy. However, the realities of the
classrooms, students, and other contextual issues make to adjust and adapt their
language use in real classroom practices, where they find linguistic flexibility
and translanguaging more useful practice in their contexts. Thus, the
multilingualism they take recourse to, is a forced measure, not a desired practice
they would have done if they had any other choice.

Thus, in my research the analogy of EMI policy as a “multi-layered onion”
captures the complexity of a framework where language policies have multiple
levels of influence, each affecting the others. This metaphor highlights how
policies are interpreted and implemented across different layers from top-down
policies to bottom-up practices, affecting different decisions and actions around
language use or language abandonment around classroom interactions, teaching
and learning. Each layer, for example, from institutional strategies and national
language policies, interacts and impacts teachers and students. The interaction
between policy interpretation and practice often takes a complex shape due to
the dynamic and ever-evolving nature of these layers, the implementors,
especially working at the micro-level.

My research data vividly showcases this intricate interaction through the
contrast between teachers’ enforcement of an English-only policy and the
practical ways students use their native/local languages to communicate and
understand. This tension stems from an apparent disjunction and gap between
the internal realities of the classroom and the external mandates of institutional
policy, which promotes the use of English-only ideology. In the meanwhile,
students and teachers use their L1 and L2 to facilitate learning and
comprehension in EMI classroom. This situation arises due to the inherent
challenges and contradictions in implementing monolingual EMI policies within
multilingual contexts. It also points to the different visions in which
policymakers design policies with specific socio-economic and educational
objectives, while teachers and students at the micro-level may not necessarily

adjust with the same. Many a times, as in the case of my research, the real
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implementers, and end-users of the policies struggle with these policies within
the practical confines of their linguistic and academic environments. Previous
research in Kazakhstan has also demonstrated the disadvantages of keeping a
linguistically rigid and inflexible stance in a multilingual classroom context, and
such research also confirm the benefits and efficacy of multilingual practices in
the form of translation, using students L1, or using translanguaging as a constant
pedagogical tool. Also, scholars in applied linguistics and language and
education call for the acceptance of multilingual practices as a norm. For
instance, while advocating for his framework labeled as multilingual turn.

In my research, through classroom observations and interviews with
teachers and students, I noted how several participants emphasized the
dynamics of their actions, particularly the need for policies that are adaptable yet
prescriptive, considering the language needs of students within a multilingual
context. Such an approach requires a deep understanding of the “multi-layered
onion” of policy within EMI settings, where the unique challenges and
contributions of each layer are acknowledged and integrated into a cohesive
policy strategy.

CONCLUSION

Drawing on evidence from interviews, document analysis, and
observations, this study demonstrates that stakeholders’ perceptions (teachers,
students, and university leadership) and understanding of the English as a
Medium of Instruction (EMI) policy are shaped by a combination of institutional
goals, practical constraints, and prevailing ideological viewpoints. The persistent
focus on promoting English-medium education often leads stakeholders,
particularly administrators and teachers, to advocate for educational approaches
that prioritize English at the expense of Kazakh, Russian, and other local
languages, underestimating their value as effective teaching tools. This
disregard, rooted in a deficit language ideology, perpetuates the belief that non-
English languages are inherently inferior, creating a system that undervalues the
linguistic skills of local communities and students.

In this ideological framework, the “English medium idealism syndrome”
emerges as a dominant mindset, leading university leadership and faculty
members to advocate solely for English instruction while expressing disapproval
of the local languages. This belief aligns with the “TESOL” or “ELT orthodoxy,”
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which emphasizes a strict separation between native languages and English,
advocating for the exclusive use of English in educational settings. The
dominance of English-speaking nations in the Inner Circle significantly shapes
these attitudes, leading to teaching theories that overlook the importance of local
languages and perpetuate disparities in teaching methods.

The study identifies an element of neoliberal rationality in the
implementation of EMI policy, which is highly valued by university leadership.
This approach links EMI to broader market principles such as efficiency,
competition, and independence. At the private university in Astana, the
promotion of EMI serves not only its educational purpose, but also its strategic
objectives such as improving global rankings and attracting international
students through a market-oriented approach. Neoliberalism, initially deemed
as purely an economic policy, is now deeply entrenched as an established global
ideology that extends the logic of the market and profit to govern “all spheres of
social life, education, language, urban space, and individuals’ lives” (p. 544).
Neoliberal rationality also influences the individuals” ways of thinking, doing,

and planning.
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KA3AKCTAHAAYDBI 2)KEKE YHUBEPCUTETTIH, KOIITIAAIK
KAFAANBIHAAFBI AFBIAIIBIH TIAI OPTA HYCKAY CASICATHI MEH
ITPAKTUKACHI

Anpaatna. bya makaaaga aaemMaeri >xorapel 0iaiM Oepy cadachblHAa aFbIAIIBIH TidiHAe
OKBITYABIH ©Cyl TaAKpldaHaabl. bya XaablKapaablK MHTerpaums MeH arblAIIBIH - TiAiH
DacbIMABIKKA KOSITBIH HeoAuOepaaAbIK casgcaTTapAblH HITVKeci 004N TaOblAaAbl. AFBIAIIBIH
TiaiHAe OKBITY casicaThl >KahaHABIK Oocekere Ka0iAeTTiAiKTi apTTeIpyFa >KoHe XaAbIKapaablK
CTyAEHTTepAl TapTyFa OafbITTaAfaHBIMEH, OHBIH JKY3ere acBIPBIAYBI aFbIAIIBIH TidiH KOAJayFa
OarpITTaAraH MA0AOTMAABIK OeliTapalTRIKTBIH 00AMayhl, IIeKTeyAi pecypcrap MeH 94iAeTTiaik
Macededepi CHUAKTBI IIpoOaeMadapabl TyAblpaabl. Myaaeai TapamnTap, COHBIH iIliHAe
OKBITYIIBLAAp MEeH CTyAeHTTep, KeHec Oepy MeH KOAJayAbIH >KeTKiAiKci3AiriHeH KMbIHABIKTapFa
Tarn 00AaAbl. AFBIAIIBIH TidiHAe OKBITY cascaThiH KOAJaHy KeH TapaaraH, acipece Kazakcran
CIAKTB eadepde, MyHJa YKiMeT yII Tiage OiaiM Oepyai OeaceHal Typae aAra >KBLAXKBITaABbL.
JereHMeH, TiAAlK 9pTYpAidiK IleH MHKAIO3MsSFa KaTBICTHl adaHJAayIIblABIKTap Oap, ©MTKeHi
arblAIIBIH TiAiHIH YCTE@MAIri XepriaikTi Tiagepai merreTyi MyMKiH. bya maceaeaepai miemry
YVLIH OKepridikTi TiadepaiH peai MeH ©OapaAblK Myddeai TapalTapAblH MyAdeAdepiH
MOVIBIHAQNTBIH HEFYPABIM MHKAIO3UBTI casicaT YCbIHBIAaAbl. TpaHCAMHIBM3M MeH KONTiAAiAiK
OKyIIbLAApABIH TiAAIK penepryapblH MHTerpauusday apKblAbl arblAIIBIH TiAiHAE OKBITY
cascaTBIHBIH TUIMAIAITIH apTTRIPy >KOAJapbl peTiHAe YCbhIHbIAagbl. 3eprTrey 0Oiaim Oepy
OpTacChIHBIH, >KePridikTi KOHTEKCTepi MeH KypJeAai IIBIHABIKTapbIH €CKepeTiH cascaTTapAblH
Ka’KeTTiJiriH aTtamn KepceTeai.

TyitiH ce3aep: nHTepHalIMOHAAM3AIIMS, casicaT, IIpaKTHUKa.
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ITOAUTUKA U TIPAKTUKA OBYUYEHUSI AHT AMVICKOMY CPEACTBY B
MHOT OSI3bIYHOM KOHTEKCTE YACTHOI'O YHUBEPCUTETA B
KA3AXCTAHE

AnHoTanms. B nyGankamum obcy>kaaeTcss pocT IperojaBaHns Ha aHIAMIICKOM SI3BIKE B
BBICIIIEM OOpa3oBaHUU IIO BCEMY MMUPY, OOYCAOBAEHHBINI MeXAyHapOAHOM MHTerpamnuen u
HeoAnOepaAbHBIMM MOAUTYKAMY, CTaBAIMMI aHTAUICKUI A3BIK B IIpHOpUTeT. XOTs ITOAUTHKA
IperogaBaHus Ha aHIAMIICKOM  SI3BIKe HalpaBAeHO Ha IIOBBbIIIIeHNe TI100aAbHOM
KOHKYPEeHTOCIIOCOOHOCTM U IpUBAeYEeHMe MeXAyHapOAHBIX CTYyJeHTOB, €ro peaamu3arus
IIOpOXAaeT Takue Ipo0JeMbl, KaK MAe0AOTHYecKye MHpeAB3sATOCTU B I104Ab3y aHIAMUIICKOTO,
OrpaHMYeHHble Pecypchl ¥ BOIIPOCHI CIPaBe4AMBOCTH. 3alHTepeCcOBaHHble CTOPOHBI, BKAIOYas
npemnojasaresel U CTyA€HTOB, CTaAKMBAIOTCA C TPYAHOCTAMM U3-3a HEA0CTaTOYHOIO
KOHCY/ABTUPOBaHUSI U IOAAepP>KKU. VIcroab3oBaHMe MOAUTUKM IIpeIiogaBaHNsl aHIAMIICKOTO
sA3bIKa IIMPOKO pPaclpoCTpaHeHO, OCOOeHHO B TakKmMX cTpaHaX, Kak Kasaxcran, rae
MIPaBUTEABCTBO aKTMBHO IIPOABUTAeT TPEXbs3bIdHOe oOpasosaHme. OgHaAKO CyIIecTByeT
00eCITOKO@HHOCTD I10 TIOBOAY A3BIKOBOTO pa3HOOOpasusl M MHKAIO3UH, TaK KaK JOMMHMPOBaHNe
AQHIAMVICKOTO SI3BIKA MOXKeT MapIMHaAM3VpOBaTh MECTHbIe A3BIKNM. JAs pelleHus 3STUX
BOIIPOCOB peKOMeHAyeTcsl 0o/ee MHKAIO3MBHAs IOAUTHKA, IIPU3HAIONIasi POAb MECTHBIX
SI3BIKOB 1M MHTEPechl BCeX 3alHTEePeCOBAHHBIX CTOPOH. TpaHCAMHIBM3M U MHOTOS3bIYME
IpeAJaraioTcs Kak IOAXOABI AAs MOBBIIIeHNs D(PPEeKTUBHOCTU MOAUTUKN IIperiojaBaHNs Ha
QHTAUIICKOM S3bIKe IIyTeM MHTerpanuy IIOAHOTO s3BIKOBOTO pellepTryapa  ydalluXcs.
VccaegoBanne nogyepKkuBaeT HEOOXOAMMOCTD Pa3pabOTKM MOAUTUK, YIUTHIBAIOIIX MECTHBIE
KOHTEKCTHI M CAO>KHBbIE peaany oOpa3oBaTeAbHOI CpeAbl.

Karouesbie caoBa: VIHTepHalIlMOHaAMU3an Vs, IIOAUTMIKA, ITPpaKTVKa.
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